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A warm welcome from SEPTA 
SPECIAL EDUCATION PARENT TEACHER ASSOCIATION 

 

Who we are: 

 

We are a district-wide PTA.  Our membership includes parents, teachers, administrators, 

caregivers, professionals, and others with an interest in issues concerning special  

education in the Mamaroneck Union Free School District and beyond. 

 

What we do: 

 

Recognizing that students have a broad range of learning styles and abilities, SEPTA 

works to promote a quality learning experience for all children.  SEPTA aims to  

promote a better understanding of children’s learning differences and to be a resource for 

all parents.  We present evening programs on topics of interest to our membership.  In 

addition, we hold parent network meetings where parents meet to discuss common con-

cerns and ideas about parenting children with special education needs.  We maintain a 

SEPTA website with a wealth of information.  This can be found at 

www.mamkschools.org.  SEPTA maintains close contact with district administrators and 

helps provide the parents’ point of view regarding special education issues in our district. 

 

About us: 

 

We know from experience that having a classified child carries many questions and con-

cerns, and we are here to serve as a support in these areas.  Therefore, we warmly invite 

you to contact us with your questions.  The place to start is with your school’s SEPTA 

representative whose number is listed in the school calendar.  Many Parent Members at 

CSEs and CPSEs are also members of SEPTA and can help you find answers to your  

questions. 

 

What we hope: 

 

We hope we can be of help or guide you to someone who can be.  We sincerely wish that 

you will join us by becoming a member, attending our meetings and getting  

involved. 

 
SEPTA Website  http://mamkschoolspta.org/septa/ 

 

SEPTA Presidents 2016-2017 

Phyllis Raja 

phyllis.raja@gmail.com    

 

Kathleen Reale 

kftwins@yahoo.com 

 

http://mamkschoolspta.org/septa/
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A Letter from the  
Director and Assistant Director 

 Student Support Services 
  

The Mamaroneck School District is committed to providing all students with a chal-

lenging and rewarding education.  Students with disabilities at all levels are considered an 

integral part of the total student population.  We as a district are committed to providing 

these students a supportive, structured and rigorous education equal in quality to their non-

disabled peers.   

  

This guide was created by parents and special education administrators with the 

purpose of assisting families through the complex process of identifying and securing      

appropriate services for students with disabilities aged 3 to 21.  In Mamaroneck, we know 

that there is tremendous power when parents work hand in hand with educators.  Towards 

that effort, the MUFSD Special Education Handbook will provide parents essential infor-

mation to react should they suspect their child has a disability. 

  

On the opposite page, please find a listing of the relevant school personnel to     

contact with issues and questions.  If worried about your own students’ growth, the first 

person you should speak with is your child’s classroom teacher. There are many building 

level services that are available for all students that may address the concern.  

 

However, if these services are not meeting your child’s needs, then you may    

request that the school begin a referral to special education.  In such instances, please 

contact your child’s guidance counselor or the building psychologist.  The handbook      

explains the referral process and steps that will be followed once the process is initiated. 

  

 

We look forward to working with you to support your child throughout the year. 

  

Dr. Nora Mazzone                  Dr. Michael -Joseph-Mercanti-Anthony 

Director                  Assistant Director 

Special Education     Special Education 
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.  

 

Central Office: 

Dr. Nora Mazzone, Director of Special Education Prek-12 

914-220-3060 

 
Dr. Michael-Joseph-Mercanti-Anthony, Asst. Director of Special Education 

914-220-3062 
 

Julie Marconi,  Chair of Committee on Preschool Special Education  

(CPSE): 914-220-3074 
 

Cindy McKean, Chair, Supervisor, Out of District/Non-Public Schools:              

914-220-4074 

Maria Albano, Teacher on Special Assignment                                                  

914-220-3019 

Lindsay Fleming, Teacher on Special Assignment                                          
914-220-3060 

Middle School: 

 

Maria Albano, Special Education Department Chairperson: 
914-220-3300 Ext. 5320 

 
Kathy Pilla, Special Education Department Chairperson:  

914-220-3300 Ext. 5320 
 

High School:  

 
Lindsay Fleming, Special Education Department Chairperson:  

914-220-3185 
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Building Psychologists: 

 
Elementary 

 
Central School: Jacqueline Fonseca;  914-220-3420 

Chatsworth Avenue School: Venessa Green-Davis;  914-220-3509 

Mamaroneck Avenue School: Lavinia Marchis; 914-220-3620 
Murray Avenue School: Dara Lepofsky: 914-220-3713 

Hommocks Middle School 

 
Cecilia Anon: 914-220-3364 

Kristen Arita: 914-220-3316 
Alessandra Twomey: 914-220-3300 Ext. 4335 

 

Mamaroneck High School 
 

Kelly Carrillo: 914-220-3245 
Lilia Ramos-Dries: 914-220-3164 

Jolita Gudaitis: 914-220-3205 

 
District 

 
Frank LoCurto, Behavioral Psychologist: 914-220-3624 

Fernando Reggianini, Bilingual Psychologist/ MAS and Non-Public  Schools 
914-220-3625 
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SEPTA Mission Statement  
 

OUR MISSION: 
 

Recognizing that students have a broad range of learning styles and    

abilities, SEPTA works to promote a rewarding educational experience for 

all children. SEPTA strives to elevate community awareness, acceptance 

and support of students with varied learning differences, physical abilities, 

and social and emotional challenges. Additionally, SEPTA acts as a       

valuable resource for parents, principally those of children with special 

needs. 
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MAMARONECK UFSD SPECIAL EDUCATION PLAN 

 
VISION FOR MAMARONECK SCHOOLS 

 
 

 We value the individual strengths, abilities and interests of all stu-

dents. 

 The success of all students with disabilities is the collective  

 responsibility of general education teachers, special education  
 teachers, support staff, administrators, parents and students. 

 All students have access to the general education curriculum based 

on the Common Core State Standards.  Appropriate accommodations  

and/or modifications are provided to ensure students with disabilities     
have access to and involvement within the general education  

     curriculum falling along a continuum. 
 

 
MISSION OF STUDENT SUPPORT SERVICES 

 

 Students with disabilities can achieve when provided opportunities  

to access appropriate levels of supports in a range of settings     
striving towards an inclusive environment. 

 The long-term goal is for each student with a disability to meet his  

or her individual potential and to become an engaged member of 

social, community, and work environments. 
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Mamaroneck Student Support Services Core Values 

We, the faculty, administrators, and staff of Student Support Services recognize 

that each student possesses unique needs and strengths.  The core values below 
underpin our work with each other, with our students, and with their families as 

we seek to nurture each student’s academic, social, and emotional growth. 
 

1. Our core value of Relationships speaks to: 
How we work with our students. 

How we work with each other. 

How we work with our general education colleagues. 
How we work with parents. 

How we reach out to the community. 
 

2. Our core value of Expectancy speaks to: 

How we coordinate our programs to support student growth. 
How we structure and identify the least restrictive environment for individual 

students. 
 How we integrate transition planning into each student’s path. 

 
3. Our core value of Personalization speaks to: 

How we develop individualized plans based upon student  needs. 

How we identify goals to support students’ individualized progress. 
How we monitor a student’s growth and identify timely interventions and 

supports in response. 
 

4. Our core value of Independence speaks to: 

How we support students in the classroom to develop their own skills and 
competencies.  How we structure learning environments that allow students 

to learn from set-backs and develop their own sense of confidence. 
How we help students prepare for and transition into their life after  

Mamaroneck. 
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Overview of Special Education 

 
What federal legislation pertains to students with disabilities? 

The Individual with Disabilities Act of 1990, commonly referred to as 

“IDEA”, requires school districts to provide children ages 3-21 who have 
various disabilities with special education services. In 1975, IDEA,  

formerly known as the Education for All Handicapped Children’s Act, 
was passed entitling “handicapped individuals to a free and appropriate 

public education in the least restrictive environment.” In 1997 and 
2005, IDEA was reauthorized.  

 

The Rehabilitation Act of 1973, which includes Section 504, designates 
that a student or adult can be afforded accommodations and services 

through the educational system without the specific classifications  
furnished under IDEA. Later amendments to this Act in 1986 and 1992 

provided that recipients of federal financial assistance could not         

discriminate against individuals with handicaps.  
Additional information on IDEA, as well as other legislation, is available 

through ACCES-VR, Adult Career and Continuing Education Services -
Vocational Rehabilitation at www.acces.nysed.gov.  

 

Who is eligible for Special Education Services? 

All children learn differently and have varied strengths and weaknesses.  

However, only students who are considered disabled under the law are 
entitled to special education services. Students are considered disabled 

when the Committee on Preschool Special Education, described on 
page 11, or the Committee on Special Education, described on page 13, 

determines that a child’s educational difficulties are the result of an   

educational disability that adversely affects educational performance.  
This determination is based on a multidisciplinary evaluation.   

Students with medical diagnoses who do not qualify for specific special 
education services may be entitled to certain accommodations under a 

Section 504 Plan. A 504 team at each school rather than the Special 

Education office determines these accommodations. Parents should 
contact the building principal for more information. 
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How can information and services be accessed? 

If you suspect that your preschool child has a disability, there are many     

resources available:  

 You should contact your child’s pediatrician for information about  

 appropriate developmental milestones.  
 You should discuss your concerns with your child’s preschool  

 teacher.  

 If you have not received services through Early Intervention, you  

 can make a written request for an evaluation to the Committee on  

 Preschool Special Education. The Committee on Preschool Special  
 Education will contact children who are transitioning from Early  

 Intervention. 
 

If you suspect that your child between the ages of 5 and 21 has a disability, 
there are many resources available:  

 You should contact your child’s pediatrician for information about  

 appropriate developmental milestones.  

 You should discuss your concerns with your child’s teacher.  

 You should talk with the school psychologist who can bring together  

 a team of professionals to discuss your child’s needs and provide  

 support through building resources (i.e. reading support, speech  
 and language improvement, and counseling). The school psychologist 

can assist you in understanding the referral process if you think your 
child may be eligible for special education services.  

 You can contact the Special Education Parent Teacher Association, 

SEPTA, for some guidance. Their contact information is in the   

 beginning of this booklet 
 

What is “Due Process”? 

Every parent has certain rights by law to protect their child’s education.  The  

Special Education office will provide you with a copy of your due process 
rights. 

 

What is “Prior Written Notice”? 

Prior written notice means written statements from the school district that  

inform the parent(s) about recommendation(s) relating to the initiation or 
change in the identification, evaluation, educational placement of the student 

or the provision of a free appropriate public education (FAPE) to the student.   
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Beginning The Process 
 

All eligible children with disabilities are entitled by law to special education and 

related services that will meet their needs at no cost to their parents. Special 
education assures that each student will have the necessary programs,  

supports and services to access a free and appropriate public education.  
 

Early Intervention (EI) - Birth to age 2 

 
The Westchester County Department of Health provides assistance,  

evaluations and services for this age group. For more information, call the  
Early Intervention Program (EI) at 914-813-5094. A caseworker will be  

assigned to guide you through the process.  If your child continues to need 
services at the age of 3, he/she will then transition to the CPSE (Committee on 

Pre-school Special Education). Your EI caseworker will help you with this  

process. 
 

Committee on Preschool Special Education (CPSE)-ages 3-5 
 

What is the CPSE? 

  The CPSE coordinates the entire preschool education process for three 

and four year old children who live in the Mamaroneck School District. 
However it is the Westchester County Department of Health, not the  

school district, that is responsible for placement and programs for children 
ages 3-4. 

  he CPSE is a multidisciplinary team (see below) who meet to determine 

if a child is eligible for preschool special education services according to 

New York State regulations. If a child is eligible, the CPSE develops an  
IEP (Individualized Education Plan) and implements the recommendations.  

Parents have the legal right (see Due Process above) to agree or disagree 

with any program and/or related service recommendation(s), goals or  
 objectives recommended for their child.   

 
Who is the CPSE Chairperson? 

Julie Marconi is the CPSE Chairperson. She can be contacted through the  
Special Education office at 914-220-3074. If you have questions or  

concerns about your child, please call Ms. Marconi who can help you start  

the evaluation process, if appropriate. 
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What is the process for a preschool child to receive services? 

The process begins with a meeting, either in person or by telephone,  
between you, the parent, and the CPSE Chairperson.  

 You will be required to provide documents that verify  

 residency in the Mamaroneck School District.   
 Your child must be formally evaluated at an evaluation site  

 approved by Westchester County. The Special Education office  
 will provide you with a list of approved sites from which you  

 can select one.  
 Once the evaluations are completed and the district has  

 received the written reports, a formal meeting of the CPSE will be  

 scheduled.  The CPSE will discuss the results, determine if  

 your child is eligible for services and develop an Individual  
 Education Plan, (an IEP), for your child, when appropriate.  

 The CPSE is responsible for implementation of the specific  
 recommendations in the plan. 

 
Who attends the CPSE meeting? 

The following people attend the CPSE meeting: 

 The CPSE chairperson (who represents the school district) 

 The child’s parent(s) and or legal guardian(s) 

 A representative from Westchester County’s Department of Health 

 A regular education classroom teacher 

 A representative from the agency that provided the evaluation  

of your child 

 
These people may attend, where appropriate: 

 Early Intervention Representative, if applicable 

 Any person(s) invited by the parent (s) who have knowledge or  

special expertise regarding your child, including related services  

personnel.  If you intend to do so, please inform the CPSE Chair. 
 A parent member (see glossary) to the CPSE appointed by the 

Board of Education, if specifically requested in writing by the parent 

of the student, by a member of the committee at least 72 hours 
prior to the meeting. 
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When and where is the CPSE meeting held? 

CPSE meetings are usually held in the Special Education Conference Room 
on the Palmer Avenue side of Mamaroneck High School. Upon receipt of all 

evaluations, the Special Education office will schedule the CPSE meeting, 
giving all members at least five (5) business days notice. The meeting is  

to be held at a mutually convenient time for all members. 

 
What happens after preschool? 

At the age of five, a child “ages out” of the CPSE and may be declassified  
or referred to the CSE, for ages 5-21.  If your child has been receiving  

services through the CPSE, you will be invited to a Transition Meeting in 
January or February to explain the CPSE to CSE transition process.  If the 

CPSE determines that your child may be eligible for school age services, a 

referral to the CSE will be made. If no special education services are  
determined to be appropriate in kindergarten, the child’s CPSE records will 

be sealed and kept confidential. 
 Note:  If your child has not been in the CPSE process, he/she   

 is still eligible for a referral to CSE.  The full process is   

 outlined below. 

 
The Committee on Special Education (CSE), ages 5-21 
 

What is the CSE? 

 The CSE coordinates and administers the entire Special  

Education process for students ages 5 to 21 who reside in the  
Mamaroneck School District. 

        The CSE, like the CPSE, is a multidisciplinary team (see below)  

 who meet to determine if a student is eligible for special education  

 services according to New York State regulations. The committee 
oversees initial evaluations, placements, annual reviews and  

 reevaluations for all Mamaroneck School District students.  Similar 
to the CPSE, if a child is eligible, the CSE develops an IEP 

(Individualized Education Plan) and implements the  
 recommendations.  Parents have the legal right (see Due Process 

above) to agree or disagree with any program and/or related  

 service recommendation, goals or objectives recommended for 
their child.   
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Who attends the CSE meeting? 

The following people attend the CSE meeting: 

 CSE Chairperson (who may be the Director of Special  

 Education and who is appointed by the Board of Education) 
 Subcommittee Chairs can be other administrators,  

 psychologists or department chairs 
 The school psychologist 

 A special education teacher 

 A general education teacher 

 A parent or legal guardian of the child 

 

These people may attend when appropriate: 

 Other professionals may attend when appropriate 

 When appropriate, the child may be invited to attend the CSE 

meeting. 
 A parent member (see glossary) to the CPSE appointed by the 

Board of Education, if specifically requested in writing by the 
parent of the student, by a member of the committee at least 

72 hours prior to the meeting. 
 A school physician, if specifically requested in writing by the 

parent of the student or by a member of the school at least 72 

hours prior to the meeting. 
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When and where do CSE meetings occur? 

CSE meetings are held in the Special Education Conference Room on 

the Palmer Avenue side of Mamaroneck High School or at the school 
the child attends. Parents are notified by mail of the exact time, date 

and location. Although it may delay the meeting, parents have the right 
to reschedule the meeting to a mutually agreeable time if the proposed 

time is not convenient. CSE meetings take place for all initial           
evaluations and if a change in program or IEP change is being   

considered.   Depending on the change, this type of meeting may only 

require a subcommittee and may meet in the school the child attends. 
The CSE meets for an Annual Review in the latter part of the school 

year.  The purpose of these meetings is to review progress and make 
recommendations for the following year.  Many of these meetings only 

require a subcommittee and are usually held at the child’s school.  

Notification of these meetings is sent to parents via regular mail. 
 

What is a parent member? 

The Committee on Special Education may include a parent (in addition 

to the parent of the child being evaluated).  This is a parent of another 
child residing in the district who is classified as eligible to receive  

Special Education services.  In order to serve as a parent member of a 

CSE, a parent must receive training in Special Education law,  
regulations and policy including the need to maintain confidentiality and 

be appointed by the Board of Education. 
 

A parent of a student receiving special education services, as well as 

the student, and the district, have the right to request the participation 
of a parent member by making the request in writing at least 72 hours 

prior to the meeting. 
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Referral and Evaluation Process 

How is a referral initiated? 

Referrals can be initiated in a variety of ways: 

 As a parent, if you have concerns about your child, meet with your 

child’s teacher(s), the school psychologist, the guidance counselor 

or the school principal who will help you determine if a referral to 
Special Education is appropriate for your child.  

 Federal and State law requires the school to implement intervention 

services and or accommodations to remediate a student’s  
 performance prior to a referral to special education. Often, prior to 

referring to the CSE, a classroom teacher refers a child to the  

 Instructional Support Team (IST) when a problem arises.  The 
team may consist of a building psychologist, school nurse, special 

education teacher, classroom teacher and other administrator, 
school support staff (i.e. reading teachers, speech/language  

 therapists).  After an IST meeting is held, a pre-referral            

intervention plan with strategies and types of instruction is        
implemented.  The IST meets again to assess the success of the 

plan and determine if further recommendations are necessary.  
These may include a formal referral to the CSE. 

 If appropriate, the school psychologist will begin the formal  

 referral to the CSE for evaluations. You may also contact the  

 Special Education Office at 914-220-3060 for additional assistance. 
 

What is Consent for Evaluation? 

In order for an evaluation to be completed for your child, your written  

consent is required.  A consent form will be sent to you. The consent form 
will include a list of the evaluations for which consent is being requested. 

The evaluation process cannot begin until the parental consent form is 

signed and received in the Special Education office. Consent for  
Reevaluations is also required and will be sent to you every 3 years once  

a child is classified.  
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What is the evaluation process? 

 

When a child is referred to the CSE, a team will evaluate him or her in order to 

provide a comprehensive assessment to determine whether or not a disability 
that impacts education exists.  Testing is administered by the school           

psychologist, a special education teacher and other district professionals, if 

necessary (i.e. Speech/Language, Occupational Therapist, Physical Therapist).  
The testing is reviewed at a formal CSE meeting.  Formal testing may be   

completed in conjunction with annual reviews. Parental consent must be     
obtained before any evaluation is to proceed, including initial evaluations and 

re-evaluations.  
 

What evaluations are required? 

 Social History-a parent interview or questionnaire 

 Psychological Evaluation - performed by the school psychologist 

 Educational Evaluation - completed by a special education  

 teacher 
 Classroom Observation - psychologist 

 Physical - can be completed by the child’s pediatrician 

  Vocational I Assessment for students in 6th to 12th grade 

 Other evaluations as needed 

 Parents may submit private evaluations prior to the start of the  

 evaluation process. The CSE will review them and determine what  
 additional assessments are needed.  It is important to note that many 

assessments cannot be used within the same year  
so coordination between private and school evaluations is  

necessary. 
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How does a child become classified? 

When a student is referred to the CSE for an initial evaluation, a consent 

form is sent to the parents. Once the form is signed and returned to the 

special education office, the evaluation team has 60 days to  
conduct a formal CSE meeting, develop an IEP and make a placement. 

Parents should share all reports or relevant information with the CSE 
chair prior to the meeting. At the formal CSE meeting, the results of the 

evaluation(s) are reviewed, including testing by the school psychologist, 
special education teacher and other professionals. After reviewing all the 

information, the committee discusses the data and comes to a consensus.  

The committee determines if the child has a disability and if so, what his/
her classification will be, i.e., learning disabled, speech or language  

impairment, autism, other health impairment etc.  If a child is given a 
classification at his/her initial CSE meeting, an IEP is written which  

includes the present levels of performance, goals, program and/or related 

services, program modifications and testing accommodations. See IEP on 
page 23. 

 
 

 

Vocational I Assessment 
 

A Level 1 Vocational Assessment is a three part assessment, consist-
ing of a survey from the student, parent, and teacher.  This assess-

ment provides     information regarding the student’s current inter-

ests and abilities leading    towards his/her post-secondary goals, as 
well as skills needed to achieve those goals.  The student’s portion 

of the assessment details the student’s interest and ability, while the 
parent and teacher forms rate level of preparedness for work, self-

advocacy skills, and behaviors at home and school.  This assessment 
is completed yearly for all students, starting in 6th grade.  It will be 

completed for all students beginning in Grade 6 who are referred to 

the Committee on Special Education for an Initial Eligibility Determi-
nation.   
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What is the reevaluation? 

The CSE arranges for an appropriate reevaluation of each student with 
a disability at least every three years by a multidisciplinary team or 

group of persons, including at least one teacher or other specialist with 
knowledge in the area of the student’s disability.  The reevaluation 

shall be sufficient to determine the student’s continued eligibility for 

classification, individual needs, educational progress and achievement 
and the student’s ability to participate in instructional programs in  

general education.  If a child is declassified, the child may continue to 
receive a recommended level of support for one year. 

 
What is Least Restrictive Environment (LRE)? 

 

Least Restrictive Environment means that placement of students with 
disabilities in special classes, separate schools or other removal from 

the general educational environment occurs only when the nature or 
severity of the disability is such that even with the use of supplemen-

tary aids and services, education cannot be satisfactorily achieved.  

The placement of an individual student with a disability in the Least 
Restrictive Environment shall: 

 
 Provide the special education needed by the student. 

 Provide for education of the student to the maximum   

extent appropriate to the needs of the student with other 

students who do not have disabilities. 

 Be located at the student’s home school or as close as 

possible to the student’s home. 



 

21 

What services and programs are offered by the Mamaroneck School 
District: 

The Mamaroneck School District offers a variety of programs to meet the needs 

of students based upon the continuum of services designated by the laws of 
New York State.  The programs range from less restrictive to more restrictive.  

Less restrictive refers to keeping special education students in general  
education settings as often as possible.  More restrictive settings include special 

classes and out of district placements.  Less restrictive settings are always 
looked at before more restrictive settings are considered.  Students are placed in 

programs based upon their needs. 

 
The following services are listed from less restrictive to more restrictive: It 

should be noted that not all services are available at all levels.  Explanations 
of these services can be found starting on page 34 of this booklet. 

 

 Related Services Only  
 Consultant Teacher Services 
 Resource Room 

 Resource Room/Consultant Teacher Services 
 Integrated Co-Teaching 

 Special Class for one or more academic subjects (Social Studies,  

  Science, Math, Language Arts/English, Reading) 
 Special Class  

  Extended School Year 

 Out of District  

 Special School 

  Special Class 

 
The needs of the students influence the specific services they receive based up-

on the committee’s decision.  Instructional techniques vary depending on the 
needs of the students.  Students can be moved from one type of program/

service to another at any point in the school year through the CSE process. 

 

 Extended School Year (ESY): The Committee may determine that a student 

requires special education services during the months of July and August in 
order to prevent substantial regression. Substantial  regression means a  

 student’s  inability to maintain developmental levels due to a loss of skill or 
knowledge over the summer months of such severity as to require an inordi-

nate period of review at the beginning of the school year (e.g., eight weeks 

or more) in order to reestablish and maintain IEP goals and/or objectives 
mastered at the  end of the previous school year.  
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Can my child receive services without being classified? 

Students can receive extra support through building level services 

(reading, speech improvement, and counseling) based upon individual 
needs.  

 
What are Academic Intervention Services (AIS)? 

AIS provide additional instruction in reading and math to assist all  
students in meeting state standards. The services are supplemental to 

the instruction provided in the regular education classroom. Students 

who are classified by the CSE may not be excluded from receiving AIS. 
 

What other support services are available? 

Through a kindergarten screening process children may be  

recommended for speech improvement to address mild articulation and 

language delays. 
 

Counseling is available to all students on an as-needed basis. Many 
schools conduct lunchtime “rap” groups and/or social skills groups. 
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The Individualized Education Program (IEP) 

This is the name of the plan developed by the CPSE/CSE to meet a child’s 

unique needs once it is determined that the child is eligible for special  

education services and/or programs. The plan includes critical information 
about the child’s special education program and follows a state-mandated 

format. It provides a framework for instruction in the areas of the child’s 
disability. 

The IEP is developed at a CPSE/CSE meeting. Parents are members of this 
committee and are part of the process of developing an IEP along with 

other members of the committee.  

The IEP development process must consider: 
   Your child’s strengths and present levels of performance 

   Your concerns for your child’s education 

   The results of your child’s individual evaluation 

   The results of any standardized assessments; and 

   Any unique needs related to your child’s disability (such  as        

    communication, behavior, etc.) 

IEPs are developed annually.  However, IEPs may be amended within the 

year, if appropriate, by convening a CPSE/CSE meeting or through an 
amendment form.  A teacher, related service provider or parent may make 

a request for a CPSE/CSE meeting. 

As parents you have a very important role in the development of your 
child’s IEP. You have first hand knowledge of your child’s abilities. Sharing 

this information is an important contribution to the IEP process. 
 

The following sections of this document provide guidance on developing, 

documenting and implementing recommendations for each student’s IEP: 
 

• IEP Identifying Information  
• Present Levels of Performance and Individual Needs  

• Measurable Post-secondary Goals/Transition Needs  

• Measurable Annual Goals, Short-Term Objectives and Benchmarks  
• Reporting Progress to Parents  

• Recommended Special Education Programs and Services  
• Coordinated Set of Transition Activities  

• Participation in State and District-wide Assessments  
• Participation with Students Without Disabilities  
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 IEP Identifying Information: The student’s name is indicated in the IEP. 

The IEP may also indicate the student’s date of birth and locally      
developed identification number.  

 Disability Classification: The IEP must designate the disability  

      classification of the student from one of the disability categories  

      defined in State regulations. Only one disability category may be listed     
      in the IEP.  

 For preschool students, The disability category must be  

     designated as "preschool student with a disability."  

 For school-age students, The IEP must specify one of the  

      following disabilities: autism, deafness, deaf-blindness,  
emotional disturbance, hearing impairment,  

intellectual disability, learning disability, multiple disabilities, 
orthopedic impairment, other health-impairment, speech or 

language impairment, traumatic brain injury or visual  

impairment including blindness.  
 

Student with a disability means a student with a disability as defined in 
section 4401(1) of the Education Law, who has not attained the age of 21 

prior to September 1st and who is entitled to attend public schools pursuant 
to section 3202 of the Education Law and who, because of mental, physical 

or emotional reasons, has been identified as having a disability and who 

requires special services and programs approved by the department. The 
terms used in this definition are defined as follows:  

 
Autism means a developmental disability significantly affecting verbal and 

nonverbal communication and social interaction, generally evident before 

age 3, that adversely affects a student’s educational performance. Other 
characteristics often associated with autism are engagement in repetitive 

activities and stereotyped movements, resistance to environmental change 
or change in daily routines, and unusual responses to sensory experiences. 

The term does not apply if a student's educational performance is adversely 

affected primarily because the student has an emotional disturbance as 
defined in paragraph (4) of this subdivision. A student who manifests the 

characteristics of autism after age 3 could be diagnosed as having autism if 
the criteria in this paragraph are otherwise satisfied.  
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Deafness means a hearing impairment that is so severe that the student is  

impaired in processing linguistic information through hearing, with or  
without amplification that adversely affects a student’s educational  

performance.  
 

Deaf-blindness means concomitant hearing and visual impairments, the   

combination of which causes such severe communication and other              
developmental and educational needs that they cannot be accommodated in 

special education programs solely for students with deafness or students with 
blindness.  

 

Emotional disturbance means a condition exhibiting one or more of the    
following characteristics over a long period of time and to a marked degree 

that adversely affects a student’s educational performance:  
 - an inability to learn that cannot be explained by intellectual, sensory, 

or health factors.  
 - an inability to build or maintain satisfactory interpersonal relation-

 ships with peers and teachers;  

 - inappropriate types of behavior or feelings under normal  
 circumstances;  

 - a generally pervasive mood of unhappiness or depression; or  
- a tendency to develop physical symptoms or fears associated with  

personal or school problems. 

 
The term includes schizophrenia does not apply to students who are socially 

maladjusted, unless it is determined that they have an emotional disturbance.  
 

Hearing impairment means an impairment in hearing, whether permanent 
or fluctuating, that adversely affects the child's educational performance but 

that is not included under the definition of deafness in this section.  

 
Learning disability means a disorder in one or more of the basic  

psychological processes involved in understanding or in using language,  
spoken or written, which manifests itself in an imperfect ability to listen, think, 

speak, read, write, spell, or to do mathematical calculations. The term includes 

such conditions as perceptual disabilities, brain injury, minimal brain dysfunc-
tion, dyslexia and developmental aphasia. The term does not include learning 

problems that are primarily the  result of visual, hearing or motor disabilities, 
of an intellectual disability, of  emotional disturbance, or of environmental,  

cultural or economic disadvantage.   
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Intellectual disability means significantly sub-average general intellectual 

functioning, existing concurrently with deficits in adaptive behavior and     
manifested during the developmental period that adversely affects a student’s 

educational performance.  
 

Multiple disabilities means concomitant impairments (such as intellectual 

disability, blindness, intellectual disability-orthopedic impairment, etc.), the 
combination of which cause such severe educational needs that they cannot 

be accommodated in a special education program solely for one of the       
impairments. The term does not include deaf-blindness.  

 
Orthopedic impairment means a severe orthopedic impairment that  

adversely affects a student's educational  

performance. The term includes impairments caused by congenital anomaly 
(e.g., clubfoot, absence of some member, etc.), impairments caused by  

disease (e.g., poliomyelitis, bone tuberculosis, etc.), and impairments from 
other causes (e.g., cerebral palsy, amputation, and fractures or burns which 

cause contractures).  

 
Other health-impairment means having limited strength, vitality or  

alertness, including a heightened alertness to environmental stimuli, that  
results in limited  alertness  with respect to the educational environment, that 

is due to chronic or acute health problems, including but not limited to a heart 
condition, tuberculosis, rheumatic fever, nephritis, asthma, sickle cell anemia, 

hemophilia, epilepsy, lead poisoning, leukemia, diabetes, attention deficit  

disorder or attention deficit hyperactivity disorder or tourette syndrome, which 
adversely affects a student's educational performance.  

 
Speech or language impairment means a communication disorder, such  

as stuttering, impaired articulation, language impairment or a voice  

impairment that adversely affects a student’s educational performance.    
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Traumatic brain injury means an acquired injury to the brain caused by an 

external physical force or by certain medical conditions such as stroke,        
encephalitis, aneurysm, anoxia or brain tumors with resulting impairments that 

adversely affect educational performance. The term includes open or closed 
head injuries or brain injuries from certain medical conditions resulting in mild, 

moderate or severe impairments in one or more areas, including cognition,  

language, memory, attention, reasoning, abstract thinking, judgment, problem 
solving, sensory, perceptual and motor abilities, psychosocial behavior,      

physical functions, information processing, and speech. The term does not  
include injuries that are congenital or caused by birth trauma.  

 
Visual Impairment including blindness means an impairment in vision 

that, even with correction, adversely affects a student’s educational            

performance.  The term includes both partial sight and blindness. 
 

 Date IEP is to be Implemented: The IEP must indicate the projected date 

the IEP is to be implemented.  
 Projected Date of Annual Review: The IEP must indicate the projected  

      date of the review of the student’s IEP. Each student’s IEP must be  
      reviewed and, if appropriate, revised at least annually to determine if    

      the annual goals for the student are being achieved. Some students 
      require more frequent reviews to adjust the student’s educational  

      program as a result of a student’s changing needs.  
 Present Levels of Performance and Individual Needs:  

 Summarize information from a variety of sources;  

 Translate information from technical evaluation reports to clear, 

concise statements;  
 Identify the instructional implications of evaluations; and  

 Describe in language the parents and professionals can  

      understand, the unique needs of the student that the IEP will    
      address and identify the student’s level of performance in those  

      specific areas.  
The IEP recommendation: Must report the student’s  

present levels of performance and indicate the individual  
needs according to each of four areas:  

 Academic achievement, functional performance and   

    learning characteristics;  

2. Social development;  
3. Physical development;  

4. Management needs  
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 Measurable Post-secondary Goals/Transition Needs: For  

      students beginning with the first IEP to be in effect when the        
      student is age 15 (and at a younger age, if determined  

      appropriate) and updated at least annually, the IEP must    
      include measurable postsecondary goals based on the  

      student’s preferences and interests, as they relate to the 
      transition from school to post-school activities, in the areas    

      of:  

 Employment (e.g., integrated competitive  

      employment);  
 Postsecondary education and training (e.g., career 

and technical education and training, continuing and 

adult education, college); and  

 Independent living skills (when appropriate) (e.g., 

adult services, independent living or community  
      participation).  

 Annual goals and benchmarks/short-term objectives: Annual 

goals are statements that identify what knowledge, skills 

and/or behaviors a student is expected to be able to  
demonstrate within the year during which the IEP will be in 

effect. The IEP must list measurable annual goals consistent 

with the student’s needs and abilities, as identified in the 
present levels of performance.  

 From information in the present levels of  

performance, the Committee has identified which 

specific areas must be addressed and where the  
student is currently functioning in each of those  

areas. The next step is to identify what the focus of 
special education instruction will be over the course 

of the upcoming year.  
 The annual goals will guide instruction, serve as the 

basis to measure progress and report to parents and 
serve as the guideposts to determine if the supports 

and services being provided to the student are  
appropriate and effective. 

 For each annual goal, the IEP must indicate the  

  evaluative criteria, evaluation procedures and       

  schedules to be used to measure progress toward    
  meeting the annual goal.  
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 Reporting Progress to Parents: The IEP must identify when periodic  

reports on the progress the student is making toward the annual goals 
will be provided to the student’s parents.  

  
      The report of the child’s progress informs parents of:  

 Their child’s progress toward the annual goals; and  

 Whether this progress is sufficient in order for their child to 

achieve the goals by the end of the school year.  

 Preschool and Elementary: 2 times yearly 

 Secondary: 4 times yearly 

 Recommended Programs and Services – Based on the student’s goals 

the IEP team determines the recommended special education program 

and services set forth in section 200.6 of the Regulations of the      
Commissioner: 

 Recommended programs 

 Consultant teacher services– 2 hours weekly 

 Resource room– minimum of 3 hours weekly, not to exceed 

50% of the day 

 Resource room/consultant teacher services– 3 hours  

      weekly 

 Special class– Ratios vary: 8:1:2, 12:1:2, 12:1:1, 15:1  

 Recommended Related services usually include speech and 

 language, occupational therapy, physical therapy  and  
  counseling.   

 Supplementary aids and services and/or program modifications or  

      supports: means aids, services and other supports that are provided     

      in general education classes or other education-related settings to   

      enable students with disabilities to be educated with nondisabled 
      students to the maximum extent appropriate in the least restrictive  

      environment. The IEP must specify the projected date for initiation of  
      services and the frequency, location and duration of such services.  

 Examples:  

  • A note taker  
  • Instructional materials in alternative formats  

  • Extra time to go between classes  
  • Special seating arrangements  

  • Highlighted work  

  • Audiobooks   
  • Study guide outlines of key concepts   

  • Assignment of supplementary school personnel  
       (i.e., teacher aide/teaching assistant)    

  • Behavior management/support plan  
  • Extra time to complete assignments 
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 Assistive Technology Devices/Services: 

 Assistive technology device means any item, piece of      

equipment, or product system, whether acquired commercially 

off the shelf, modified or customized, that is used to increase, 
maintain or improve the functional capabilities of a student 

with a disability. Assistive technology devices can range from 
"low technology" items like pencil grips, markers or paper  

stabilizers to "high technology" items such as voice            
synthesizers, Braille readers or voice activated computers.  

 Assistive technology service means any service that directly 

assists a student with a disability in the selection, acquisition 

or use of an assistive technology device. When a student 
needs an assistive technology device or service, the         

Committee needs to consider what instruction the student 
might require to use the assistive technology device as well as 

any supports and services the student and/or the student’s 

teachers may need related to the use of the device.  
 

 Support for School Personnel: supports for school personnel are   

those that would help them to more effectively work with the student. 

The IEP must describe the supports for school personnel that will be 

 provided on behalf of the student in order for the student to  
 advance toward attaining the annual goals, to be involved in and  

 progress in the general curriculum and to participate in extracurricular    
 and other nonacademic activities. These supports for school personnel     

are those that are needed to meet the unique and specific needs of 
the student.  

 Examples of supports that may be provided for school  

     personnel include:  

 Information on a specific disability and implications for 

instruction; 
 Training in use of specific positive behavioral 

      interventions;  

 Assistance with curriculum modifications;  

 Behavioral consultation with school psychologist,  

      social worker or other behavioral consultant;  

 Transitional support services 
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 Testing Accommodations: The IEP must indicate the needed  

 individual testing accommodations, if any, to be used consistently by 
 the student in:  

 
 His or her recommended education program;  

 The administration of district-wide assessments of student achieve-

ment; and  
 Consistent with Department policy, in State assessments of  

 student achievement that are necessary to measure the  

      academic achievement and functional performance of the  
 student. 

 

 Coordinated Set of Transition Activities: Beginning with the first IEP to 

be in effect when the student is age 15 (and at a younger age, if deter-

mined appropriate), and updated annually, the IEP must include a 
statement of needed transition services and a statement of the       

responsibilities of the school district and, when applicable, participating 
agencies for the provision of services and activities that promote move-

ment from school to post-school opportunities, or both,  before the stu-

dent leaves the school setting.  
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 Participation in State and District-Wide Assessments: All students with 

disabilities must be included in State or district-wide assessment    pro-
grams. If the Committee determines that the student will          partici-

pate in an alternate assessment on a particular State or district-wide 
assessment of student achievement, the IEP must provide a statement 

of why the student cannot participate in the regular  
assessment, and why the particular alternate assessment selected is      

appropriate for the student.  

 For example, a student with severe disabilities may meet the 

criteria for participation in NYSAA. The IEP for this student 

would indicate that the student will be assessed using NYSAA 
because the student has a severe cognitive disability,  

 significant deficits in communication/language and adaptive   
 behavior; requires a highly specialized educational program 

 that facilitates the acquisition, application, and transfer of 

 skills across natural environments (home, school, community, 
 and/or workplace); and requires educational support systems 

 including assistive technology, personal care services,    
 health/medical services, and behavioral intervention. 

 

 Participation in General Education Classes:  The IEP must provide an 

explanation of the extent, if any, to which a student will not participate 
in regular class and/or extracurricular and other nonacademic activities 

with nondisabled peers.  
 

 For preschool students: The IEP must provide an explanation  

 of the extent, if any, to which the student will not participate in 

 appropriate activities with age-appropriate nondisabled peers 
 and must indicate if the special education services will be  

 provided in a setting with no regular contact with  
 age-appropriate peers without disabilities.  

 

 School Age Student: Removal from the general educational  

 environment occurs only when the nature or severity of the  
 disability is such that even with the use of supplementary aids 

 and services, education cannot be satisfactorily achieved.  
 

 Physical Education: If a student will not participate in a regular 

physical education program, the IEP must indicate the extent  

 to which the student will participate in specially-designed  
 instruction in physical education, including adapted physical  

 education.  
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 Transition Planning and Services: To appropriately prepare a stu-

dent for the Skills and Achievement Commencement Credential, the 

school will: 
 Develop an individual transition plan documented in the  

 student’s IEP. Beginning with post-secondary goals  

 projected for the student,  

 The IEP transition plan identifies the needs of the student 

to meet those post-secondary goals and recommends  
 annual goals and services to incrementally prepare the  

 student to meet his/her post-secondary goals for living, 
 learning and working.  

 Individualized transition planning must begin as early as 

possible, but not later than the school year in which a  

 student turns age 15. The coordinated set of transition  
 activities must be focused on improving both the academic 

 and functional achievement of the student with a disability 
 to facilitate his/her movement from school to post-school 

 activities.  

 High school transition planning includes exploring post-

secondary opportunities and employment options and 
should include connecting with the adult service agencies 

that may provide the student with services when he or she 
is no longer eligible for a free appropriate public education 

after the age of 21.  

 
High School Exit Credentials: There are new requirements for stu-

dents with disabilities to receive a diploma or exiting credential upon 
exiting high school.  The high school CSE and your student's guidance 

counselor will assist you in this process throughout your student's high 

school career.  At Mamaroneck, students exit with one or more of the 
following credentials: 

 

 Mamaroneck High School Diploma:  Signifying completion of the  

required curriculum and passage of required Regent Exams in keeping 
with state guidelines. 

 Career Development and Occupational Studies Commencement  
Credential (CDOS): Signifying readiness for entry-level work. 

 Skills and Achievement Commencement Credential:  Signifying ap-

propriate skills mastery for students the CSE has determined are best 
accessed through alternative means.   
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SERVICE PROGRAM DESCRIPTION 

Declassification Support Services (DSS) Declassification Support  Services means those services provided 

by persons appropriately certified or licensed pursuant to Part 80 

of this Title in the   appropriate area of service, to a student or such 

student’s teacher( s) to aid in such student’s transition from special 

education to full-time regular education, including: 

(1) for the student, psychological services, social work services, 

speech and language services, counseling (other than career  

counseling), and other appropriate support services; and 

(2) for the student’s teacher( s), the assistance of supplementary 

school personnel, and consultation with appropriate personnel. 

 

Related Services Only Related Services means developmental, corrective, and other 

supportive services as are required to assist a student with a disa-

bility and includes a number of services including speech-

language pathology, psychological services, assistive technology 

services, etc.). Some students with special needs may only receive 

related services in conjunction with their total education program. 

The CSE recommends any related service that is appropriate to a 

youngster's individual needs. 

Resource Room (RR) 

Resource Room/ Consultant Teacher Services 

 

 

*Resource and Consultant  Teacher Services can 

be combined 

The Resource Room program is supplemental in nature and is 

designed to assist youngsters in remediating skill deficits and in 

dealing more effectively with assignments from their general 

education classes. The program consists of identification and    

diagnostic assessment and small group and/or individualized      

instruction in basic academic skills, oral and written language, study 

and organizational skills. Ongoing consultation with general education 

classroom teachers is integral parts of this program in both meeting 

educational needs as well as in helping students develop basic skills 

and competency in content areas.  

 

The instructional group in each resource room period does not 

exceed five students.  Each resource room period is instructed by a 

special education teacher.  Students shall spend a minimum of 

three hours per week receiving resource room services and shall 

not spend more than 50 percent of their time during the day in the 

resource room program. Primary instruction is provided in the 

general education setting or in a special class depending on the  

needs of the student.. 

Consultant Teacher Services 

 (minimum of  2 hours weekly– not more than) 

 

Consultant Teacher Services involves a special education teacher 

providing direct services (direct instruction to a classified student), 

and/or indirect service (consultation with the student’s general 

education teachers) to students in the general education setting.  

Such services shall be recommended by the Committee on Special 

Education to meet the specific needs of a student with a disability.  

The student's Individualized Education Program (IEP) shall  

indicate the regular education classes in which the student will 

receive consultant teacher services. Students are provided with a 

minimum of two hours of service, which may be direct, indirect, 

or a combination of both.  Consultant Teacher Services may be 

used in combination at the elementary and secondary levels.   

Continuum of Services 
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Integrated Co-Teaching Services 

 

 

*Additional Special Class Skills at the  

middle school 

Co-Teaching is currently a program for students at the elementary and 

middle school levels  Students can also attend a special skills class if 

needed to support requirements of general education classes and to 

meet goals in IEP at the middle school level.  An important compo-

nent of this program is the ongoing collaboration between the general 

and special education teacher.  Modifications in curriculum, method-

ologies, assessments, assignments and environment are assessed and 

individualized for each student, in accordance with the needs speci-

fied in the each youngster’s IEP.  The speech pathologists, as well as 

the remedial reading and math teachers, also provide supportive and/

or consultative services to these students. 

 

The district provides ongoing support to the professional and 

paraprofessional staff associated with the inclusion program through 

staff development opportunities, common planning time and adminis-

trative support that focuses on co-teaching strategies and curriculum 

adaptations/modifications.   
 

Special Class Services 

  

 

*Design and intensity of class is reflected in 

the staff to student ratio 

 Non-Categorical Classes (Special Class) 

This is for students with more significant deficits in reading, writing, 

math and/or study skills that interfere with the ability  to function in 

the general education classroom that require small group instruction 

(15:1) and significant program modifications in order to work    

successfully in academic subjects.  The special education teacher 

provides direct instruction in the academic subjects (English, Math, 

Social Studies, Science, and Reading.)  The special instruction is 

equivalent to general education instruction in the academic subjects.  

Materials, facets of the curriculum and assignments are modified to 

meet the needs of students. 

 

There are no more than twelve students per class roster through grade 

3 and fifteen students in grades 6 through 12 and the age span  

between the youngest and oldest student is less than or equal to 36 

months.  Each full time class is staffed by a certified special education 

teacher, a teacher assistant and an aide.  

 

Categorical classes (Special Class) 

There are also  8:1:2 special education classes which meet the    

educational, language, and social behavioral needs of severely   

disabled students. In 1998, the Regents set a statewide goal to    

significantly decrease the percentage of students with disabilities 

educated in segregated settings.  In September 2008, the district 

established a second 8:1:2 class of students classified with autism 

allowing the district to bring students back from Out of District 

Programs.  This also now allows the district to provide programs in 

district from Pre-K to grade 12.  Some specialized programs that 

provide these services are STREAM , STEP 1 and 2 and TASC at the 

secondary level.   

Out of District A student is recommended for an out of district placement only when the CSE 

determines that the Mamaroneck School District does not have an appropriate 

program for the student.  Due to state regulations, the district is required to seek 

placement in other public school districts and BOCES programs. first.  If the 

student’s needs are not  appropriate  for a public school setting, or a BOCES 

placement, the district considers private New York State approved settings. Out 

of district  placements are generally reserved for students with severe disabilities 

or students with low incidence disabilities. 

 

 

Continuum of Services Continued 
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Students with Disabilities who receive Special Education Services 
and are Parentally Placed in Private Schools located in  

Mamaroneck School District  
 

 Education Law Section 3602-c currently reads:  “The school 

district where the student resides must contract with the school 

district in which the nonpublic school attended by the pupil is 

located, for the provision of services pursuant to this section, 
except that in the case of services to students with disabilities 

in the two thousand six– two thousand seven school year, the 
school district of residence may contract with school district in 

which the nonpublic school attended by the student is located 
or may provide such services directly”. 

 District of location responsible for the following with respect to 

parentally placed nonpublic school students with disabilities 

attending nonpublic schools located in the geographic region of 
the school district: 

  - Consultation process 
  - Child find, including evaluations 

  - CSE meetings  

  - Delivery of special education and related services 
  - Due process 

 Parents of privately placed students with disabilities must    

submit a written request for services to the district of residence 

by June 1st preceding the school year for which the request for 
services is made.  Parent consent is required to forward such 

request to district of location. 
 Regulations prohibit the sharing of educational records by the 

district of location and the district of residence without consent 

(including the initial request for services and billing records) 

 Consent required before sharing personally identifiable  

 information with the private school. 
 Parent has opportunity to request evaluations, as well as     

independent educational evaluations, by both district of       

residence and district of location. 
 Preschool students are not eligible for 3602-c services.  New 

requirements for services plans are not applicable unless the 
preschool that the child attends meets the definition of an   

elementary school set forth at 34 CFR 300.13. 
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Glossary  
 
Alternate Assessment:  A student with severe disabilities may meet the criteria 
for participation in NYSAA. The IEP for this student would indicate that the  
student will be assessed using NYSAA because the student has a severe cognitive 
disability, significant deficits in communication/language and adaptive behavior; 
requires a highly specialized educational program that facilitates the acquisition, 
application, and transfer of skills across natural environments (home, school,  
community, and/or workplace); and requires educational support systems        
including assistive technology, personal care services, health/medical services, and  
behavioral intervention. 

 
Annual Goals:  Individual need determinations (i.e., present levels of             
performance and individual needs) must provide the basis for a student’s written 
annual goals. The IEP must list measurable annual goals, consistent with the  
student’s needs and abilities to be followed during the period in which the IEP will 
be in effect.  
 
Annual Review:  A review of a special education student’s program and progress 
that is completed at least once each school year by the Committee on Special 
Education.  Program changes may be recommended at this time. 
 
Bilingual Evaluation:  An assessment conducted in both English and a child’s 
other than English language by professionals who understand both languages.  A 
Board of Education bilingual assessment provider, a contract agency evaluator, an 
independent evaluator or a monolingual evaluator may conduct the assessment 
with an interpreter. 
 
Classification:  An official term for the type of disability that affects a student’s 
education.  State regulations require that one of the following classifications be 
used:  Autism, Deafness, Deaf-blindness, Emotionally Disturbance, Hearing     
Impairment, Intellectual Disability, Learning Disability, Multiple Disabilities, 
Orthopedic Impairment, Other Health Impairment, Speech or Language 
Impairment, Traumatic Brain Injury, Visual Impairment including Blindness. 
 
*All preschoolers are classified as preschooler with a disability. 

 
Committee on Pre-School Special Education (CPSE):  A multi-disciplinary 
team established to determine eligibility for special education for a pre-school 
child ages 3 and 4 and to develop the IEP if the child is classified. 
 
Committee on Special Education (CSE):  A multi-disciplinary team established 
to determine eligibility for special education, ages 5- 21 and to develop the IEP if 
the student is classified. 
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Confidentiality:  The obligation of the school system to maintain the student’s 
CSE records in a locked records room or password protected secure computer 
environment with access allowed only to authorized personnel who need the 
information.  Requests for material from outside the system require parental 
consent. 
 

Continuum of services or program options:   
 Related Services Only 
 Consultant Teacher  

 Resource Room 

 Resource Room/Consultant Teacher  

 Integrated Co-Teaching  

 Special Class  

 Out of District Placement 

 
Declassification:  A CSE determination that a student no longer needs special 
education services. 
 
Declassification Support Services:  Are those services provided by persons 
appropriately certified or licensed in the appropriate area of service, to a     
student or such student’s teacher(s) to aid in such student’s transition from 
special education to full-time regular education, including: 
    (1)  for the student, psychological services, social work services, speech and 
language services, counseling (other than career counseling), and other      
appropriate support services; and 
    (2) for the student’s teacher(s), the assistant of supplementary school    
personnel, and consultation with appropriate personnel. 
 
Due Process (procedure): Is an action that protects a person’s rights; in  

special education, this applies to action taken to protect the educational  
rights of students with disabilities. 
 
Evaluation:  Is the process of collecting information about a student’s 
strengths and weaknesses to improve his/her educational program.  The     
information collected through tests, observations, and interviews will assist the 
team in determining the levels of functioning and educational needs. 
 
Exemption:  A student with an educational disability may be considered    
exempt from participating in a requirement that must be met by  
non-handicapped students. Exemptions must be supported by CSE                    
recommendations.  However, there are no exemptions from state assessments. 
 
General Education:  Non-special education classes and programs. 
 
Home Instruction:  An educational service provided at home for students 
with severe medical, physical, or emotional disabilities that prevent them from 
attending school. 
 
Hospital Instruction:  An educational service provided to special education 
students who are hospitalized for long-term medical conditions. 
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Individualized Education Program (IEP): A plan developed by the CSE, that 
describes the student’s level of functioning and the special education services and 
goals necessary to address specific academic, social, emotional, physical and man-
agement needs. 
 
Least Restrictive Environment (LRE): To the maximum extent  
appropriate, educating children with disabilities, including children in public or pri-
vate institutions or other care facilities, with children who are non-disabled; and 
removing children with disabilities to special classes, separate schooling, or other 
settings apart from the regular educational setting occurs only if the nature or  
severity of the disability is such that education in regular classes with the use of 

supplementary aids and services cannot be achieved satisfactorily.  
 
Mainstream into General Education Classes and Services:  
Children who are identified as having an educational disability will have  access to 
general education classes when appropriate according to CSE recommendations.  
Mainstream is the placement of a child who is in a special education class in a  
general education program for part of the school day.  A child may be placed in the 
general education class during an academic program such as math, language arts, 
science or social studies; or a non-academic program such as music or art. 
 
Modifications:  Program Modifications are provided to students with disabilities 
and are determined by the CSE.  Modifications provide equal opportunity for demon-
strating acquired skills that may otherwise be impeded by the student’s disability.  
Specific student modification appears in the IEP. 
 
Parent Member:  A parent of a child in the district who is classified as eligible to 

receive Special Education services and who is appointed by the School Board and 
specially trained to be a member of the CPSE/CSE. 
 
Pre-Referral:  A request by a teacher or parent for a student to be reviewed by a 
building level Instructional Support Team (IST). This request should be made to the 
building principal or guidance counselor or school psychologist. 
 
Reevaluation:  A classified student is reevaluated every three years to determine 
eligibility.  The reevaluation shall include assessments and observations by the    
evaluation team.  These evaluations are reviewed at a CSE meeting with the parents 
to determine continued eligibility.  
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Referral:  A request for an evaluation to determine if a student is eligible to receive  
special education. A referral may be made by a parent, a doctor, a school staff 
member or by an outside agency.  A referral begins the evaluation and placement 
process. 
 
Related Services: Related services are provided in conjunction with academic 
classes to assist students with disabilities in their total education program. Related 
services may be offered in a push-in or pullout model and they may be integrated 
(with non-classified students) or non-integrated (classified students only).  A related 
service differs from special class, general class or resource room in that the goals 
and objectives of the service deal with knowledge and skills not typically included in 
subject area curriculum. These special skills are nonetheless needed for the student 

to benefit from classroom instruction.  The related services most frequently offered 
by the Mamaroneck School District are as follows:  Speech/Language Services, 
Counseling, Occupational Therapy and Physical Therapy.  Appropriate specialists 
provide these services based upon the student’s individual goals as specified in the 
IEP. 
 
Transitional Services:  a coordinated set of activities for a child with a disability 
that is designed to be within a results-oriented process, that is focused on  
improving the academic and functional achievement of the child with a  
disability to facilitate the child’s movement from school to post-school activities, 
including postsecondary education, vocational education, integrated employment 
(including supported employment), continuing and adult education, adult services, 
independent living, or community participation; and is based on the individual child’s  
needs, taking into account the child’s strengths, preferences, and interests; and 
includes- 

 (i)  Instruction;  
 (ii)  Related services;  
 (iii)  Community experiences;  
 (iv)  The development of employment and other post-school adult       
  living objectives;  
 (v)  If appropriate, acquisition of daily living skills and provision of a 
  functional vocational evaluation.  
 
Twelve-Month School Year:  Summer school services provided to severely    
disabled students who require the continuity of education in order to maintain their 
developmental levels.  This must be recommended by the CPSE/CSE and indicated 
on the IEP.  Students shall be considered for 12-month services if they require such 
services to prevent substantial regression. 
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 RESOURCES 
NATIONAL RESOURCES 
 
Children with Attention Deficit Disorders (CHADD) 
CHADD National Office 4601 Presidents Drive,  
Suite 300 Lanham, MD 20706  
Tel: 301-306-7070 / Fax: 301-306-7090  
This national organization services children, adults and families with ADD. They 
hold a yearly conference, advocate at the federal and local level, foster research 
and have publications. 
 

Council for Exceptional Children (CEC) 
2900 Crystal Drive, Suite 1000 
Arlington, VA 22202-3557 
P: 888-232-7733  
The Council for Exceptional Children (CEC) is the largest international professional 
organization dedicated to improving the educational success of individuals with 
disabilities and/or gifts and talents. CEC advocates for appropriate governmental 
policies, sets professional standards, provides professional development, advocates 
for individuals with exceptionalities, and helps professionals obtain conditions and 
resources necessary for effective professional practice.  
 
International Dyslexia Association 
40 York Rd., 4th Floor 
Baltimore, MD 21204 
Voice: (410) 296-0232 
Fax: (410) 321-5069  
The International Dyslexia Association (IDA) is an international organization that 
concerns itself with the complex issues of dyslexia.  The IDA membership consists 
of a variety of professionals in partnership with people with dyslexia and their  
families and all others interested in The Association’s mission. 
 
National Center for Learning Disabilities (NCLD) 
381 Park Avenue, Suite 1401 
New York, NY  10016 
(212) 545-7510   
www.NCLD.org 
The National Center for Learning Disabilities improves the lives of all people with 
learning difficulties and disabilities by empowering parents, enabling young adults, 
transforming schools, and creating policy and advocacy impact. . 

 
National Library Service for the Blind and Physically Handicapped (NLS) 
1291 Taylor Street, NW 
Washington, DC 20542  
(202) 707-5100 
 www.loc.gov./nls/ 
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Office of Special Education and Rehabilitative Services Department of  
Education 

The Office of Special Education and Rehabilitative Services (OSERS)  
understands the many challenges still facing individuals with disabilities and 

their families. Therefore, OSERS is committed to improving results and  

outcomes for people with disabilities of all ages. OSERS supports programs 
that serve millions of children, youth and adults with disabilities.  
 
400 Maryland Avenue, S.W. 
Washington, DC  20202-7100 
1-800-USA-LEARN (1800-872-5327) 

 
Learning Ally 

545 Fifth Avenue, Suite 1005  

New York, New York 10017  
212-557-5720  

Learning Ally, a national nonprofit since 1948, has partnered with 
those who learn differently to ensure academic and lifelong success.  
 
Council for Learning Disabilities (CLD) 

The Council for Learning Disabilities (CLD) is an international  

organization composed of professionals who represent diverse disciplines, is 
committed to enhancing the education and quality of life for individuals with 

learning disabilities across the life span.  CLD accomplishes this by  
promoting and disseminating evidence-based research and practices related 

to the education of individuals with learning disabilities.  
(913) 491-1011, www.cldinternational.org 
 
Learning Disabilities Association of America (LDA) 

(412) 341-1515 Ext. 209, www.LDAAmerica.org 

 
STATE RESOURCES 
New York State Department of Social Services 

Westchester County Local Office (914) 995-5000 
 
New York State Education Department, Westchester Division  
Office of Special Education Services 
NYS Education Department 
P-12: Office of Special Education  
Special Education Quality Assurance (SEQA)  
1 Park Place, 3rd Floor 

Peekskill, NY 10566  
Telephone: (914) 940-2900 -- Fax: (914) 402-2180  
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NYS Office for People with Developmental Disabilities    

44 Holland Avenue Albany, New York 12229 
INFORMATION LINE 1-(866)-946-9733  

518-474– 3625 
(914) 995-2957 

The New York State Office for People With Developmental Disabilities 
(OPWDD) is responsible for coordinating services for more than 126,000 

New Yorkers with developmental disabilities, including intellectual 

disabilities, cerebral palsy, Down syndrome, autism spectrum disorders, 
and other neurological impairments. It provides services directly and 

through a network of approximately 700 nonprofit service providing  
agencies, with about 80 percent of services provided by the private  

nonprofits and 20 percent provided by state-run services.  
 
RSE-TASC Regional Special Education Technical Assistance  

Support Center RSC-TASC provides training for parents serving as  
members of the CPSE/CSE; provides course work for teachers on Special 

Education issues; open to Southern Westchester parents and teachers as 
well as Northern. 

518-473-1185 
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LOCAL RESOURCES 

 

New York State Education Department 
Office of Adult Career and Continuing Education Services - Vocational 

Rehabilitation 

89 Washington Avenue  
Room 580 EBA  

Albany, New York 12234 
Website: www.acces.nysed.gov/vr/  

 
Early Intervention Program (serves children from birth to 3) 

Family-centered therapeutic and support services for infants and  

toddlers under age three with developmental delays.  
45 Huguenot St., 

New Rochelle,  N.Y. 10801 
(914) 813-5000  
 
Westchester Institute for Human Development 

The Community Support Network is here to connect you with individual 

and family support services that are right for you. Contact us for  
personal help finding the services you need most. 

Phone: (914) 493-8119 
Email: CSN@WIHD.org  
 
Westchester Student Advocacy Coalition 

3 West Main Street 

Elmsford, NY  10523 
(914) 347-3313 

Provides an array of services for children with special needs including 
legal advice, advocacy and aid in IEP development; will give advice free 

on the phone, office visits are arranged on a sliding scale. 
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SEPTA and District Programs Key Dates 2016-2017 

   District Transition Meetings          Date in 2016 - 2017 

 

Transition for Incoming K Sp Ed  1/18 Wed, 7:00 pm, Central 

Transition for Incoming Gr. 9 Sp Ed 2/16 Thurs, 6:00 pm, MHS Library 

Transition for Incoming Gr 6 Sp Ed  4/20 Thurs, 6:30 pm, HOM Library 

  Programs  

 

Title Date in 2016 - 2017 

SEPTA Welcome Back Breakfast 9/21 Wed, 9:00 am, HOM Cafe 

Fostering Social Connections 9/27 Tues, 7:00 HOM Library 

Alternate Pathways to College and  

Beyond 

10/6 Thurs, 7:00 pm, MHS Library 

Nightcap with Special Ed and SEPTA 10/19 Wed,7:00 pm, Location TBD 

Appy Hour Rebooted 10/26 Wed, 7:00 pm, MHS Tiered Classroom 

District 504 Parent Workshop w/

Attorney Michael Lambert 

11/2 Wed, 7:00 pm, Tiered Classroom 

Transition/Life After High School 11/9 Wed, 7:30 pm, HOM Lib Present Rm 

Understanding Behavioral Challenges 

and Supporting Your Child at Home 

11/17 Thurs, 7:00 pm, HOM Library 

SEPTA Community Event-Turkey Trot 11/20 Sun, 9:45 am, Harbor Island Park 

Road to College 12/5 Mon, 7:00 pm, MHS Library 

SEPTA Science Book Fair 3/21 Tues, 9:00 am—8:00 pm Murray Avenue  

School 

Nightcap with Special Ed and SEPTA 4/19 Wed, 7:00 pm, location TBD 

SEPTA District Budget Vote and Disc. 4/24 Mon, 9:15 am, MHS Library 

 


